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INTRODUCTION

4.

4 4 .

A
This report describes theiattitudes.of lormeF.occupationa-technical

e,
stue?nts at Virginia commual0 colleges toward their community college
experience and'current employent. it is the third in a series of three
research monographs which present the results of a follow-up study .

condudted by the Virinia Department ibf Community Colleges. The first
report (Gustilo.8 TrufAnt, 1974) provides information about the, students'

- personal and .demograPHic characteristics.and a detailed description of

.9' thejtotal,project. The second report (Eyler,,Kplly, ',S. Snyder, 1974)

describes the postcorlege activities of former occupational-technical
c

'-students. , .

. , s.
. 1-

. , Occupational-technical program's are designed toprepare students
,ftir empl8ymerit_In technical, paraprofessional!, and vocational JobS.
Althoughthese programs usually lead to a lOrmal cerilificate, diploma,

----) or associate degree, community college records indicate that a.majoOty
of the students take employment prior to coMpteting their program ,

requirements. This follow-up study was carried.out to provide answers
to duestioos.about program outcomes tpr both graduates and nongraduates.

..._,-... _ , ._ ___ _

Such information is.needed for the continued development O*.f, educational
programs at the Virginia Community College System.) Accordingly, this ':'

study was authorized by the'Chancellor, Dana B. Hamel, and was supported
- substantially with research funds administered by the Division ,of; ocationai

' 'Education, VirginUS Department'ofEdvcation. .

,

# .. ,

, , e Overview of the Total"Project ,
4/ . 4

f
4 ..

During, early 1972, an extensive data collection effort wat.directed
toward the entire population,of former Virginia Community College System.
(VCCS) students who had been eprolled -in occupationalLtechnical programs

. -., at any time from fall 1966 through fall 1369.",Graduates who had earned . .

'sassoclat4 degrees, diplomas, or c tificates from 1966 through 1971 were
0
,

included, aS were former student who had changed either to or from, .

oc;ctipatiOnalrtechnical programs.

N.......,

: The study was designed to examine characteristics; attitudes and
postcollege activities of {former students: The follbwing objectives
indicate the p uf-poseg of the study:

. ,

I.. To identify selected personal and demographic characteristics
of formestudents in occupational-technical progrpms

2.' To identHylNe poStcollegeactivities of former students
3. To study'the attituded,oefor'mer studentsitoward their

community college experience and current &pigment
4. YO,study patterns of student retention and withdrawal
5. To examine differences among graduates and nongraduates,

and amore. the several types of graduates in terms of their
characteristics, Ostcollege activities,. and personal
64aluations of college experience and employment

4
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* Thirteen ef the NaSis colleges were in operation by fall 1969 and,

,theriefore, had former students. eligible for the study.. Adcording to-a

'prestribed,procedure and forma (see Gustilo & Tiufant, 1974), the.

,
indNiduat 'colleges identified 11,623 former students as eligible;-,of

. whom 3,433 gr6dueted, earning either an associate degree, diploma, or

. certifjcate. .A;dollege data form (Appendix 0)was sent to community
college persorinel, who provided basic inforthation frop studentl' college

.records. Py:luestionhaire (Appendix E) was then mailed toall subjects,
and 'a three phase foilow-bp effort to.collect responses was implemented.-

. Twelye percent of the', intended mailings were returned as undeliverable.
An overall response rate of 61 percent was obtained (73 percent for

graduate.pn0 56 percent for.nongraduates).
,.0

. 4, .

,
.

. Telephone interviews were condupted using a five percent random
saffpreof nonrespondents as a checl(on nonresponse bias. Selected items .

from the questionnajre and from the data supplied by the colleges were
used to test for differences between respondents ai.lid nonrespondents.
Sigl-lificaTit differences tietween the two groups ,were indicated' for the

,following factors: fathers.' education, initial postcollegesalaries,,
......,,and 'respondents! ratings of job satisfaction, technical- knowledge gained

at community colleges, counseling services,-and the overall community
college experience. ,

i

In all cases, the rionRespondent group was more positiye than the

__respondent 9.C__P The findings indicate that telephone directs with
nonrespondents_terld to elicit more. positive responses on opinion questions
th6n"qhen the same opinions are given through the mail. The authorsi
beli6ve that the method of eliciting responses, rather than inherent'
differences in opinions of respondents and nonrespondents, caused the

differences. With the possible exception those areas discussed

above, it can be assumed that the data are rep esentative of the entire
study population.

Research Questions

Nine .res arch questions wer=4e proposed for investigation in this

report. Oth r items were also included. The findings reported and the

-summarypre in responSe -yo the research questions listed below:
.11

I. Would former occupational- technical, students recommend their
community college to others?

2. How do former occupational-technical student's rate the quality
and value of certain aspects of their community college

,

reparation?

3. ,How do former occupational-technical students evaluate aspects
of tileir.college experience, such as instruction, curriculum,.
Vacilities, social activilies, 011ege envirOpment, an counseling?

f4. How do former occupational-technical graduatesrate the balance
of technical /skills courses and general education courses in
their programs?
4. 4 .

0.
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.5. What proportion of students changed programs? Among those w ho

changed, what reason(s) do they give for chthigin
?

g?.
.

. . - .

' 6. Whet, were the educational goats of nongracluates when,they1
entered the community college, and-were those goals achieved?

,
, , ,

7. HOw.do fprmer occupational-technical students evaluate their
, preset employment in such matters as salary -nature, of their

work,nr lations wl kers., and opportunity for growth?

om16.....4.
. What source wags st helpful to the students n obtaining

their first job up n leaving the community ge, and what

were their feeling about the he p they received in pidement

froth the community collegeR

9. What factor(s) Lnfluenceestudents to atteild community colleges
or enrojl in specific occupational-technical programs? (This

questla was not covered in the questionnaqre and, therefOre,
cannot,beanswered in this report.)

Data Analys is

The method,of analyzing the data was entirely descriptive. Automated

data.prpcessing procedures were Used to collate the various inputs and
to produce usable data summaries. The data were.summarizet to permit
comparison,of respondent groups on the basis of s041 race; graduation'
status, graduation credential, and curriculum. i -

6

In
%
order to analyze findings

,

by useful curri. culat grou Prigs, the

individual curricula were grduped 1,nto six areas whiph con tried Similar

or related prograths. Appendix F enumerates the individual curricula,,
encompassed' by eabhlof the curricular. areas. Readeirs are referred to

the companion report by Gustio and Truant (1074) for a more detailed

treatment of he data analysis. y - -

Summary of the First and Secai-a-eports

The first report (Gusti10,8. Trufant, 1974) contains a detailed .

. description of the total project and describes background characteristics
of the respondents. Thejollowing paragraphs summarize these characteristics:

ti

1 .

Enr911thents in various curricula and degree programs were not/

evenly distributed. Sghtly,more than half of the respondents were in
r business curricula, and an additionli one -third were i

ra

n engineering. .
.

Most of the graduates had earned AAS degrees, rather than diplomas or
certificates. . .

. ,

6
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0.About seven-tent-1)s of the total respondents were men, but among
minorityrespondentsthe percentages of men and women were nearly equal.
Proportionally more womenthan men had graduated at the time of the

survey. Most men werp(in.ehgineering or business curricula, while'Women

overwhelmingly'close business. ...,. \
t

4

White anki minority groups showed different patterns of distribution
by cu4icillum, graduation status, and graduation credential. While

inority respondents tended to enroll in business and health curricula,
whips chose. publ i) servtce.and engineering. Proportionally more
whN-es than minorities had graduated at the time of the survey: Whiles
mere often earned AAS degrees and diploma's`, while minorities more '

r

'frequently - earned certificates. , . ' 4
. ,

Ageand marital status varied for men and women. The median age
of alll rrespoindents was 22.8 years, with men approXimatery one year older_

than women; Although the majority of, all respondents wer married, this
proportjon was greater for men than for wimp.

A

. . A \ .
' ., 1

Abdut one, in three parents of the former students ha no formal

education beyond the eighth grade. Fathers of AAS degree gra tes were
generally better educated than fathers. of other-graduates. Minority % .

.

,parents tended to have A'ss,formal education than white parents.
.*-

1.

Grade point average variW,by sex, race, graduation status, and
graduatiori credential. On the average, women had higher GPAs than men,
and whites earned better grades than minorities. Graduates had higher,
GPAs than nongraduates,, and those with diplomashad the highest. GPAs of
'all gr%duaTes:

The second reporf-,(Eyler 'et al..0.describes the postcollege activi.ties
of former occupational- technical students. The findings of this report
are'summarized in the following paragraphs:

Ninety Percent of the respondents were Ainful ly occupied on 'a

ful basis;, 72 percent had fut-l-time jobs, eight peecent,were in

. college full-time, five percent were in the military,.and five percent
were homemaker's. tolOmen were employed full - timeless frequently than

men, but the percentage of women working bart-time was.twice that of

pen. A higher percentage of minorities thaniwhites had part -time
employment, and proportionally rnor were unemployed. Greater percentages
of-draduates than norigraduates were employed ful(-tim4 and diploma
gr duetes had higher rates of employment than either degree or certificate

graduates.
A

The majority of former students reported'working in jobs related
to their 1rommunity college training: This percentage increased from 60
perdent for first jobs after college.to 72 percent for present jobs. In

both first and present jobs, woven, graduates, and whites reported a
higher percentage of.job'refatedness than did their counterparts.

*
Publii service and health students reported that their present jobs were
related 1.0 cPege training more frequently than did students in other

A
u?areas.

<4
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The median salary for initial jobs after community college was
$5,419; for,present_jobs the median had risen to $7,158.. Oen and whites,
earned higher salaries, in both initial and present jobs, than slid women,

and minorities. Nongraduates received higher initial. and present
salariesNthan did gradutes - Possibly a function of their greeter
median age. Certificate graduates earned consIderably less then.diploma
and degree graduates in both initial and present jobs.

- .

v.:0 More than nine of tanjormer students were working either in
Virginia or Washington, D.C. :bver eight of ten were employed within 50

,i.

miles of their,former community college. i/A

. .
Approximately half of the fouler students pursued some type.of

. ipost-community college training, ranging from employer fralningiprograms
'' to baccalaureate study. Somewhat greater proportions of, men than -women

and of, graduates than nongradtates sought further training. the primary
reasons given for continuing education were geheral education persona:

',satisfaction, on-the-job advancement, and skill improvem4nt. Three of
four students. who pursued further training repbrted that it 'had been at

. least somewhat 'related to their community college prOgrams. ,

.

.

4
One of three nOngraduates cited employMent as a reason for

dlscontinu.ing educatiori. ,Other reasons, given about half as frequently
as employment, incluged marriage, lack of interest, lack of financial
support, milita y service, and perrial adjustment. Minority respondents
cited, lack of financial support, personal ,pdjustment problems, low

/achievement, an lack of transportation more frequently than did whites
respondents.

4
ti

t
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RESULTS

Thelfollowing three categories relating to the attitudes of former
occupational7techniaal students are addressed in this report:

1. Ratings of community college experience
2. 'Curriculai- change and goal attainment

Employment ratings

A series of questions was asked concerning each of the categories.
The responses are discussed in terms of former student characteristics
of sex, race, graduation status, graduation credential, and curriculum.
The data for each question are presented in separate tables, arranged to
show the results across each of these five variables (Appendix A):

Ratings oi.Commuetity College Experience

Former students were asked to r ate their community' college experience

in a number of ways. First, they were asked if they would recommend the

college to others. Second, they were asked to rate both the quality and
value of their college preparation, as well.as specific aspects of their
community college experience. Third, gradt.-tes were asked to rate the

balance of technical and general education at their community colleges.

Recommendation of College to 'Others

*
All respondents wereasked whether they would recommend th community

cqllege to someone seeking to complete the same "program of stu y. The
respo6se was overwhelmingly positive; 90 percent of the total roup

answered "yes." There was little variation of response by race, sex,-

graduation status, or graduation credential (T5ble I). Minor variation

by curriculum occurred.

Quality and Value of College Preparation

Former students were asked to rate first the quality of their
college preparation and then the value of that preparation to them at
the time of the survey. Therating scale offered-four choices: superior,

good, fair, and poor. .Seven different aspects of community college
education were evaluated as noted in the following tabulation which
compares the.results of the two questions on*the seven dimensions:

11
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Quality of,Coliege
Preparation

I

Current,Value of
College Preparation

Percent4atimSREFTriorarjs421
. .

Technical Knowledge and
Understanding 77

Job orLearmlna Skills
'Getting AlopgawIth .

People . 74

Self-Understanding 67

;Knowledge About Career
Opportunities .. " 52

communication Skills .(67

General Education i- . 8!

71 i

68
69

75

70

48
65
76

Interestingly, former occupational- technical students gave highest

ratings in both quality and value twgeneral education. Quality and '

value of knowledge about caraer opportunities were rated lowes't._ The

current value of college preparapbn was.rated higher than .the quality
'of preparation in only two aspects: getting along with ,people andself-
understanding.

.

The following paragraphs pttesent former students' perceptions' of
the quality and valuCof each of the seven atpects-Of.their community
colJege preparation. Tables 2 and 3 contain the data on which the
discussions are based.'

Technical knowledge and underttendim. The largest discrepancy
between quality ratings.and value ratings was in the area of technical
knowledge and understanding. . More former students assessed quality 0'
preparation higher iten its current value to them. Women and graduates
were more likely-to give higher ratings to both quality and value,of
technical preparation than were men and nongraduates. Among curricular

groups, only health students rated_the_current_vaIue_of_thetr technical
knowledge higher,tha the. quality of preparation.

Job or learnin skills. Aboutsseven-tenths of the respondents gave
superlor-7-41-tsgood rat ngs to both the quality and value of their job or

learning skills preparation. Women, minorities, and graduates were Itc,re

positive in rating bath the quality and ,yalue of.these skills than were
men and nongraduates. Although only minor\ differences among types of

.graduates were noted on the current value of job skills preparation,
both diploma and certificate graduates gave higher ratings to the
quality of that preparation. Health and public service Mudents gave
higher ratings than those in other curricula to this aspect of their
preparation.

Geile2poleandserstaAiratinalonqwitt. Former students

were also requested to rate the quality aed value of two somewhat
interrelated affective dimensions of their preparation: getting along
with people and self- understanding. Three of four respondents gave

4
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a . supprforor good ratings to the quality and value of preparation in
getting along with people, Nearly 7 of 10-gav8 the same ratings_Ln the
area of'self-undersfanding.

These
hrgharatihgs seem.especiaily noteworthy

since, commuter colleges must make special efforts to provide students
wIth,Opportuliities.for personalivowth. Women, minorities, and-graduates
were more positive than men, whites; and nonbraduates,ip their .evaluations_

. .

4 ! oftthe que.ity and_value,of.preparation'in getting along withideople.
Women and men rated ',he .quality of their preparation in self-understanding

f

than men currently Valvd that pFeparqtion.
superior or good, with equal frequency (67%), but six percent more women

.

Knowledge about career opportunities. Knowledge about career 1 ,

opportunities was given. the fewest high ratings
. ...

of the seven diniensions:
52 percent for quality and 48 percent for current valuR.Womeo,%inorities,
and gaduates gave higher ratings than men, whites, and nongraduates on .

this aspect of their community college education. Among graduates,
.

diploma recipients gave higher,ratings to their ppparation in ki)owledge
about careers than Aid AAS or certificate graduates. ijeaJth students

-gave higher ratings than those in other curricular areas. 'With the

important relationship between.career panning and career training, .

these findings seem to indicate a need for greater emphasis on preparation -' .

in khowledge about. opportunities. . -

,

. . v . .,
. .

.

... . .

Communication skills. Respondents were asked to rate the qualLty
And value of their preparation in communication skills. This'aSpect
received a lower rating tbana11 but one.of the other dimensions. The ...,

quality of preparation In communication skills.was given a higher rating
than, the value oY the Preparation. °In communicatiron skills as in most
other areas, women,:tnOtities, and graduates rated their prepareion,c,
both quality and valUe,- higher than did men, whites and mingraduates,

.
among curricular groups, health students4ve the most favorable assessment
of their preparation in communication skills.

r"
.

4
,

.

. .

General education. Former students gave the highest ratings to
both their preparatioh in general education and,Lts current value to.
them. Women, minorities, and graduates gave higher rating to their /

preparation in general education and also its currenf value than did
their counterparts. .There was little difference in ratings by types of
graduates in this area. Among curricular gtoups,.pubIrc service students
gave wsomewhat higher retil:1'g to this dimenbion: .

A

I;

If is noteworthy that ger ral education received the most poitivej
ratings of the seven dimensions which were evaluated. This finding is
unexpected in view of the goats that are usually attributed to occupational-
technical students. -Certainly, further study' is neededTo determine the
relationship between the quality of community college career.preparation
and the content of....generaA education. How4ver, one must guard against
the quick judgment that all or most occupational-technical students
should undergo specific general education assignmerlts.

8



AsPecfs of Community.College Experience-

.

Fort4er students were asked, to rate their community college experience

in.terms vpf eight specific aspects and an overall judgineht. The rating

Scale contained four choices: .superior, good, fair,.and poor. The,

following tabulation presents the extent of superior or good ratihgs
given for-leach aspect by aji respondents:.

4 P.

NO.

Percent
Superior

Rating
"or Good

Shbp and Lab. Ingtruction. 73

'Academic Instruction .
82

/ Shop and Lab Facilities
and Equipment: /0

-Other Facitifies 66 1

Counseling Given Students 54

Social Activities 29

Facii I ty I nferest i n Students

Evaluation of Students' Performance 65

Overall 76

Three of four forther students gave a superior or good rating for

overall community college experience. There was considerable variation
among theieight specific aspects, ranging froM a high of 82 perceni fbr
acadethisAnstruction to a low rating of 29 percent for social

The following paragraphs present the fbmer students' perceptions -
of.the eight aspects of their community college pxperlence and their
overall judgment. Table 4 contaihs the data used iri.these'discussiOns.

. Shop and lab instruction. Superior or good ratings were given to
shop and lab instruction at the community college by 73 percent of

former occupatJonal-technical stugnts. Graduates were more'positive on

this aspect than nongrapluates. Diploma students, who-normally have, the

° most intensive vocational training, gave much higher ratings 'to this

aspect than did AAS graduates. Among curricular groups, communications/
media and engineering students gave the highest ratings.

Academic instruction. More than eight of ten former students gave

superior or good ratings to academic instruction. Of all aspectS,

academic iastruction was, rated the highest. Graduates were more likely

to rate their academic instruction superior or good thaq,were nongraduates.
Among curricular groups, somewhat more public ser:oice students gave high

.ratings than did, those in other groups.

/
Shop and' lab facilities and equipment. Seven of tau former Students

rated their shop facilities and equipment superior or good. Women, whites

and graduates gave slightly higher ratings than did their counterparts.
Engineering students were the most positive on this dimension, whereas.
public service students were the least positive, lAterestingly, the

communications/media students, who gave the highest ratings to shop

4
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'instructidn, gave the lowest ratings to shop facilities. This'contrast
4 in ratings deserves examinationby thOse colleges which enrolled significant

numbers' of these students.. .

ui

Other-faciities. About two-thitids of,the respondents gave,superior
or good ratings to.facilifiee other tharr those found.in shops and
laboratories.hites and ,graduates were more positive than .minorities
acid nongradUates,

',Counseling _given students. Slightly, over Kali of the former students
rated counseling as superior or good, resulting in.the sbcond lowest
rating'of the eight aspects evaluated., Women and minorities rated
counseling higher than did.men and whites. ''ren percent fewer AAS'
.graduates,thail-dip-Ema and certificate graduates rated counseling
superior or good. Reasons f`or -this lower rating by AAS graduates are
not'apparent andmay-deServe turther cOnsideration.

Social activities. The fewest ratings of superior or good were
given'to social activities. These ratings were consistently low across,
all. roups. It is difficult to provide social activities at community 9,
colleges because of the large numbers of part-time, married, and employed

. students. Aldo, the role of the community college has not been defined
to include a major component of social development. Since no measure of
desire for socLal,adfivities was included in.this study, but can orq- be
inferred from-the low. ratings, any implications'drawn froth this finding
shoald.be considered tentative.

"Faculty_interestjn.students. Nearly seven of ten risponilents
rated faculty interest in students superior or good: Men were slfghtly,
more pgsitive in their ratings than women. Whites and graduates, more
than their counterparts, rated faculty interest in students as superior
or good.. More diploma graduates gave this aspect high ratings than did
AAS or certificate graduates. Public service students gave the highest
,ratings of all curricular groups to this aspect of community college
experience; health Students gave'-the lowest..

.

Evaluation of students' performance.. About two-thirds of the
forther studeptsgave'superior or good ratings to evaluatioh of student
performance. Men and graduates were slightly more Likely than women and
nongraduates to give high ratjngs to this aspect, and whites were
consideabiy more likely than minorities to gi =ve high rNngs. Certificate
graduates gave much lower ratings to evaluationlof Student performance
than did AAS or diploma graduates. Among curricular groups, public
,service students gave the hlghest ratings. '

Overall. Students were requested to give an overall ratingof
their community college experience. More than three of four students
rated their overall experience superior or good. ,Womep and whites gave
higher ratings than did men and minorities. Graduates' gave notably
higher ratings than did nongraduates.. Certificate graduates gave lower
ratings than did AAS or diploma gradUates. Among curricular areas,
public service students gave the highest ratings to their overall
experience at the community college, and engineering and business
students gave the loWest ratings.

I0 -
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Proposed Mi'of Technical and General Education Courses.
..

i

.
.

1 Graduates were asked to give their opinion on the balance .of applied
x technical/skills courses and general education courses in their programs

(Table 5). One in three respondents agreed that the proportion of eich
was all right and shoufd not be changed. However, nor than half expressed
the desire to have more techniCal and skills courses. Only 15 perdent 0.'

.preferredan increase in general eduCation courses .

Twelve percent more men than women desired an 'increase im the
proportion of technical courses. eiplotha and AASsgraduates had b strong
divergence,Of opinion on the balance of courses; sixteen percent more
diploma graduates expressed the need for a greater emphasis on technical
courses. This f?nding is not surprising, since diploma prograths are
specifically designed for a defined area of technical mastery upon
graduation:,

Opinions among ..curricula groups varied considerably. Although the
largest proportions of all..groUps desired more technical and skills
courses, business students were least likely to want more technicaj
courses and most likely to vtafir more general education. Graduates in
communications and engineering were most'liVbly to want a higher proportion
of technical courses.

Thes e findings indicate that many occupational-technal graduateS
feel a greater need for courses which-prepare them for a career than for
courses in general education. ThJs appears to.be especially true for
those,graduates who looked upon their;community college education as
.terminal, .leading directly to a career.

It is particularly intriguing that although more thah half of the
gj-aduates wanted fewer general education courses, 84 percent of them,:
rated their preparation in general education superior,or good, and 81
percent indicated that the. current value ofipeneral education was
superior or good. The question that prises,js whether the graduates
were inconsistent in their evaluation. A plausible explantion couldebe
that although students rate d e quality of preparation high and found
value, in general education, thg press of career competence caused many
to desire ,more'technical coursps. The dilemmas of what balance of

general education and technical courses Shoulcrexist is one with which
community college educators continue to struggle.':. -,i

.A
I
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Curricular; CIange and Goal Attainment
. 1

-1-.-4

..." 41I former occupational-technical students Jere asked whether they
shad changed from one curriculum to another while:at the co unity college.

T ose who hacchenged.were then asked their reapions for doi g so.

. Nongraduates were eequested to give their initial educati9 al goal upon
7-enrallmen.k and to tvaluate whether or not they had achieved that goal.

t
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Curricular- Change
.

ae4rIY eight in ten tudents.made no chawe in curriculum from -1)Ile

time of their enrollment (Table 6). Of the 21 percent who did. change,
O however, they were more likely to be men, minorities, and nongradUates.

Of,graduates, 23 percent of certificate Holders and 19 percent of AAS
degree holders had changed curric.ula, compared to -II percent of diploma
graduates. Among curricular groups, health services students were the
:teast likely to have chanied curricula, and business students were the
most likely.

;'
4. /I

Reasons for Changing Curriculum

'Respondents who: changed curricula were asked to indicate the reason
or' reasons for the change. The first column in the following tabulation
lists, for those students changingcurridula,the Rerceriliage checking
each reason. The second column contains the percent of all respondents
who checked each reason. ,,Total percentage does not.add to goo in the
first column, as students could check more than one reason.

./

Changed Career Goals
Wrong Choice of Curriculum
Loss of Interest
Dissatisfied with Currie lum
Low tichieYement

Dissatisfied with lnstr tion

Other '

Counselor's Advice
Personal Problem,.Persona

c..

Little Opportunity in Field
Parents Objected,

Percent of Those Who
,Changed burriCula'

.
Percent of

TotWRespondents

.36

35
23

22,

18
II

10

8

8

7

2

r

.

,

''-

-,

/

8

7

5

5
4

2

2'
2
2

1

0

'It A 0
e-,.

4 f ,. ,atie four most frequently cited reasons for changing curricula were .

closellA interrelated: changed career goals, wrong choice of curriculum,
loss Of interest, and, dissatisfied with curriculum. These findings may
indicate that many students did not have a clear understanding of the
nature of particular careefs or curricula upon college entry. Eighteen
percent of those students who changeil curricula cited low achievement as
theirreason. It .Is interesting theff. only II percent .cited dissatisfaction
with instruction - half as many as were dissatisfied with curriculum.

It is, important to notein the second column that the percentage of
the total respondents checking any reason was very small,

There were noteworthy variations in the frequency of reasons for
changing currrevia given,by men and,:women, whites and minorities, and

. graduates and nongraduates (Table 7)1" Men were more likely to cite low
achievement whereas.womc were more likely to cite personal problems



and counselors' advice. More than twice as many whites as minorities

cited dissatisfaction with curriculum. Whites also cited wrong choice
of curriculum and changed career goals more than minorities did., Low.
achievement and personal problems were indicated more, often by minorites,

an whites. Nongraduates were more Likely to cite loss of interest
th n graduates, who more often cited wrong choLee of curriculum.

Severall, differences were 4kparent in the reasons for changing
curricula given by different- types of graduates (Table 7). Diplala

graduates were much, more likely to-indicate dissatisfaction with
curriculum and 16ss of interest than were AAS degree or certificate

graduates. However, diploma graduates wereonly half as likely to have
changed curricula as were the other two graduate groups. More certificate

graduates cited wrong choice of curriculum, 1 ittl,e, opportunity in the

field., and low achievement.

S .
,

Reasons for changing ,curricuLeVaried somew among the different

.curricular groups. Public service'gtudents, more than any other group,
.had changed curricula due to dissatisfaction with the curriculum, loss

of interest, and changed career goals. The percentage of communications
studenfp who chbnged curricula becadte of IRw achievement(was higher

than that for of er groups. Health student also cited changed career .

111

. goals often; h wever, health students Were least likely to h jre changed

curricula. . , . .-

4

Although most students' did not change curricula, there are indicalons
among the findings that many of those whodid basep the4r.decision,on
additional information about themtelves and their educational experiences.
This implication is drawn from the fact that the four reasons related to
curricular choipes and career goals were'each marked by:22 to436 percent
of the respondents. -Additional 'study is needed in order to draw firm

conclusions about this group of students.

initial Educational`Goals

pngraduatet were asked to 1-ndicate their educational goal upon
enrollment at the-c6mmunitV.-c011ege (Table 8). The foil wing tabulation

presents the choices offered and the responses of the total group:

Initia4-:Educ',atiohal,Goal Percent
'. --. %- .

CertifiCaTbor-Diploma 33
I Associate Degree or Higher 36

Upgrade Technical Knowledge 12

Increase General KnoWiedge
and Level of Education 17

Other 2

Sixty -nine, percent of the nongraMates had planned to complete a
program leading to'some type of graduation award. Seventeen percent

wanted to increase their general knowledge and level of education, and
12 percent wanted to upgrade their technical.knowledge.

.1



4

Qi

. The associatedegree or higher, was indicated, by proportional 4y more,"
. men than women, whereas more women planned to earn certificates or

.

diplomas. Minority students were more likely to have planned to earn.
all types of awat-ds than white,sfUdents (Table 8). Whites were more
frequently interested ,in 60ogradingtheirjechnical knowledge or increasing.
their general knowledge and level bf,education.

.

,

SOME variations in initial educational goals wereevident among

curricular groups. Health and publip, service student6 were far more
likely than other students to plan 4n earning associate degrees or
higher. Far fewer health students enrolled'to incFease their general k-

s,
knowledge and level- of education than did other curricular groups.
COmmuni a ions and health studentg enrdlled.to increase their technical
knowled anki understanding less frequently than did other students.

. ,

,

. 1

Attainment of Initial Educational Goal \
e ...

. Since 69 percent' of the' snongraduatei indicated an ini4lal goal of
, .

completing a graduation award; it is apparent that most nongqduates ha'd
not attained their goalat_the time of the survey: TO explorexfurther .

the extent'of goal attainment, nongraduates were asked if they *had
,attained their initial educational goal (Taal 9): Seventy-seveh
pe'rcent indicated that they had not attained fherr goal. Of these 77
percent,. as many as 69 percent could be nongraduates:who'.haq wanted to
graduate. To a very small extent,men, minorities, communications,
health, and public service,students were less .1i1Wy to have',aftaned
their goals than. were their counterparts. ,

It might be concluded that aZZ graduates plics those nong aduates
who indicated attainmentW their educational goals,145 perce t in aZZ*)

' had completed their initial edudational goals by thectime of t is
survey in 1972. 14 addition, it might also be assumed,that some would
attain their goals through empidyment (see Eyle\et al., 1974), and
still others would attain their goal4 by continued college attendance
after the tune of the survey, . The extent and nature of goal attainment
is not easily measured, however.

.

Educationalgoal setting by many community college students does
not appear to be realistt. The findings on goal attainment seem to

0 indicate that many students need assistance for both, career and
educationa4 planning. This assistance should probably begin prior to
initial enrollMent and continue thr8ughout thPr educational program.

*Twenty -nine percent of the total population for this study were
graduates., Seventy7one percent, were nongraduates, of whom 23 percent
reported attqlthg their goals. Thus, .29 + (.71) (.23) = .45.

14
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, EmRloyMent Ratings .

Former students were asked to evaluate their postcollege employment.
they'were asked,td provide information on the source most

helpful,to them in obtaining +a job and to assess the ,placement.assi-stanceN
provided by the community Fo1 lee.

Job S isfaction `?

/1
,

espondents were asked to rate their.satisfaction with five aspects
of their jobs (Table 10). ,These aspects a their ratings were as follows:

...

.Aspects,of Job

1 '

Percent Rating
Superior or Good

ChallerTing- and Interesting Work 78

Relations with Colleagues 86

/.57

Opportunity for.Adyancement 53

Overall 72

About seven.-of ten respondents, gave superior or good ratings for
overall satisfaction with tbeir'job. Highest ratings were given to
relations with colleagbes; followed by challenging d interesting work.
Salary was rated lower, and opportunity for athanc ent was, rated lowest.

More men than women on a proportiOnal basis thought their opportunity
for advancement was superior or goOd. Women rated their relations wt}th
colleagues, higher than didfmen.

Minorities were*Wss pOsitive,on all five dlemensions of job
satisfaction than whites, especially on overall job satisfaction.*

Graduates gave higher rating's than nongradugtes in three areas of
job satisfaction: challenging'and interesting work, relations with
colleagues and overall satisfactiori. Diploma graduates indicated the
greatest satisfaction with their salaries, whereas AAS degree graduates
gave thb highest ratings to'relations with colleagues and to overall
satisfaction. -Certificate graduites gave generally lower ratings to
salaries, opportunities for advancement, and overall job satiskaiiion.

Ninety-one percent of the health Students gave high ratings to the
challenging and interesting nature of their work, and yet only about
half thought their opportunities for advancement or their salaries were
superior or good. More health students'than those in any other curricular

group gave high ratings to ovefall job sat ,i.sfaction. Communications/media
students rated the dimensions of interesting and challenging work and

A overall aspects the lowest of all curricular groups. Job satisfaction
is particularly related to.expectations about a job: Possibly, more
education about various careers could helpsto,remove some of the

, dissatisfaction that students have about their work and give them more
realistic expectations.

pr.
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. Public peevice students gave higher ratings than most curricular

.groups to .rdlations with colleagues and.the jnteresting nature of their

worle,. They.rated opportunity for advancement and salary satisfaction

lower than did other groups. Their low degree of salary satisfaction is

interesting, since public service students reported higher salaries than

any other group (see Eyler et al.., 1974).

\ .* . - , .

In summary, all curricular groups gave relations with colleagues
the.most high ratings! and salaries and opportunity for advancement, the 1

fewest- high ratings. Among curricqlar groups there Was considerable .-

variation in their ratings of challenging and interesting Work from a

-low of'75 percent to a high of 91 percentrAThis was also true for
overall job satisfaction,, where high ratings ranged from 65.percent to

82 percent. a 1 .

,

Placement Assistance
. ,,..

Formee students were asked to indicate from a list
'most helpful to them in obtaining their first job upon I

) ,Community:college. lh addition, they were requested to

feelings about the help they received from the.
'

community

getti
1

ng the first jobs. ,

w
.

. ,

the following tabulation provides the percentage of
checkling each of the sources most helpful -fo them in fin

job! ,

,

Source of Help

Oolrege 'lladement.Center

College Staff4Member
Employer Contact at the Community College

State Employment Service,
Answered an Ad
Relative Or Friend
Other

%

the one source
eaving the
indicate theii4

college'in

stude nts

ding, thefr'first

,

10-

Percent

4

5

6

.5
12

38

'29

Sources other than the community college wjre checked by a lar4e-

majority of:students. Fewer than one in.ten former students indicated
that community college personnel lia8 been the most helpful source in

finding them heir= 'first job. ,Because'these'stOdents had attended the
t,- rliest years of their operation,' this finding should

e interpreted negatively. Services such as placement assistance,
wifiFh were not organized or even offered in the colleges' developmental
years,.haVe become much move widely avaiF.able.

Nearly twice as many women as men indicated that the community,
college was the Most useful source in getting them their first Jobs

,(Table II). Minority students indicated slightly more community college

assistance than did whites. Graduates were.far more likely than
4 .

nongraduates to, have found community college personhel most helpful.
Difloma graduates indicated lesLbelp from community college personnel

-
r
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jhan did AAS graduates and certificaile graduates. Community college
'personnel had been.most frequently helpful to health students in getting`'
.first jobs andhad least often been helpful to public'service students.

..

These findings mitst be interpreted cautiously in View 'of the fact'

that,students were asked to give only the "most" helpful source. They t

were not questioned abdut other sources of i.nformation that were useful

in gettinglirsi- jobS:

. .
' In add'tion 'to the question on "source most helpful in getting

, first job,"students were asked to indicate their feelings about the
help they.received in.plabemenf Irom the community college by checking
one Or more'of severe) statements that were provided (Table 12). The

following tabulation lists the choices and the percentage of students
marking each one:

Student's Attitude Towerd.Asssistance Percent

. 'Placement ,Office Was Helpful -18

Faculty Members Were Helpful 38

Littlee Help WasiGtven
.

27.

Faculty Didn't Seem-to Know About
Available Opportunities 16

Plademenf Service Was Inadequate 25

, Nearly two in ten former student thought that the placement office
was helpful, and twice that many thought that faculty members were

helpful. About one in four students felt that little help was provided..

A, number of students thought that faculty did not know about available

opportunities. One-fourth of the former students felt that the placement

service was inadequate. The feelings expressed,by men and women and
whites and minorities were substantially the same on this question.

More graduates than nongraduates-Indicated that 'the placement

office and faculty members were helpful, lidlope.tongraduates said that

they were given little help by the Community college in plfacement.
0

AAS and diploma graduatestindicated far more help from the placement
office than did certificate graduates; yet, AAS graduates were most

likely. to rate the placeMent service inadequate. It seems that AAS

graduates may have had,higher expectations of placement services than
did other graduates.-.Faculty"members'were rated most helpful in placement

assistance by diplomA graduates,.
N

Engineering students reported help from the plaqement office more
often.than did any other curricular group. Health and public service

students were most likely to indicate that faculty members were helpful.
A higher proportion of communications.students than those in other
curricula groups thought that the placement service was inadequate.

The role affd responsibility of..the community college for plpcement

services has not been adequately defined. Furthermore, job market,

academic qualifications, and many other factors must be considered

tr":".
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when evaluating placement office success. These fipdings therefore must

be interpreted with that in mind. There is a great "need for further

investigation in thjs area. It is particularly Important that the

.findings reported here not be assumed to be repitdsentative of Virginia's

community colleges in 1974-75: ,/)

I
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SUMMARY AND CONCLUSIONS

\

This section contains a summary of findings, implications of the
results, and recorendations for further research. The summary is..
presented in terms of the eight research questions investigated_in this -,'
repbrt. ImplJcations are drawn from selected findings which the writers
deem worthy of further attention.

Summary'of Findings

I. Would former occu atiOnal-technical students recommend their
community college to Others? Ninety percent of the former s)udents
responded that they would recommend their community college to another
person.Seeking to complete the same program of study (Table I). Although
little variation was noted across different groups of students, public
service students were more likely to answer "yes" to the question than
any other group, and health services students were more to answer
"no".

2. How do former occu ational-technicat'students rate the ualit
and value of certain aspects of their community college preparation?
Former students were asked to rate both,the quality and the Value ofd;
seven aspects of their community college experience on a four-point
scale from superior to poor (Tables 2 and 3),. The seven aspects were
technical knowledge or understanding, job or learning skills, getting
along with people, self-understanding, knowledge about career opportunities,
communication skills, and general education.. The current value of
preparation was rated higher than the quality of preparation in two
aspects: getting along with people and self-understanding. The lowest
ratings were given to the aspect of knowledge about career opportunities,
whilte the highest ratings were given to general education.

On all aspects, women, whites, and graduates generally rated both
the quality and value of their preparation higher than did men, minorities,
and nongraduates.

Diploma raduates tended to rate the quality of preparation higher
than either or certificgte graduates. Certificate graduates, on the
other hand, were likely to rate the value of their preparation higher
than did the other two groups. Only on the aspect of communication
skills did AAS graduates give higher ratings to quality and value than
diploma and certificate/students.

Among curricular g roups, health services and public service students
tended to give the_highest ratings to the quality of their preparation.
Engineering students,gave the lowest ratings to the quality of their
preparation in all aspects Out technical knowledge and job or learning
skills.

The value of their preparation was given the most high ratings by
health' students in all but two aspects (getting along with people and
general education). Engineering students rated the value of their



preparation lowest of all curricular groups on.all aspects but technical

knowledge nd job or learning skills. ..,

)

.

.

3. H w do former occupational-technical students evaluate aspects
of their college experience, such as instruction, .curriculum, facilities,
social activities, college environment, and counselincy Former students

evaluated eight aspects of their college experience on a four-point
scale from superior to.poor. The eight aspects were: shop and laboratory
instruction, academic instruction, shop and laboratory facilities and,
equipment, other,facilities, counseling given students, social activities,
faculty interest in students, and evaluaTion of students' performance.
In addition, they were asked to give an overall rating (Table 4).

.1
About three of four students gave superior lor good ratings to their

Overall experience. Women, whites, and graduates gave a greeter percentage
of high ratings to the. overall judgment thAn did their counterparts.
Certificate graduates were considerably less positive than AAS or-diploma
graduates on the overall evaluation. Public service students gave a
higher rating to this dithension than any other curricular group, whereas
engineering students,gaVe the lowest.

The ratings given by men and women to each aspect were not greatly
different, varying usually by one or two percent. Fourl)ercent more
women, however, gave high ratings to counseling given students. Differences

were noted in the ratings given by White and minority students to several
aspects. The largest discrepancy was in counseling, where ten percent,
more minorities than whites gave high ratings. PerhOs more women and'"
minority students sought the help of counselors. Six percent more white
students gave high ratings to faculty interest in stude'n'ts, and eight
percent.more whites rated evaluation of students' performance high.

graduates tended to give high ratings more frequently than did
mograduates. Eleven percent more graduates rated faculty interest in
students superior or good. Academia and shopAlaboratory instruction
were rated higher by eight percent more graduates than nongraduateAs
Graduates' ratings of facilities were considerably higher than non-
graduates' ratings. Counselltng was rated about the same by both groups.

AAS, diploma, and certificate graduates had wide differences of
opinion on many aspects of their community college experience. Diploma
graduates gave much higher ratings to shop and lab instruction, counseling,
social activities, and faculty interest in students than did AAS graduates.
Both AAS and diploma graduates rated evaluation of students' performance
much higher than did certi4ate graduates. AAS graduates gave the
highest ratingt to the aspect of academic instruction.

Six aspects of community college experience were rated the highest
by public service students. They also rated the aspects of shop and lab
instruction and facilities the lowest of arl curricular groups. The
lowest ratings'on academic instruction and'tocial activities were given
by engineering students, whereas the lowest ratings on faculty interest
in students and evaluation of students' performance were given by health
services students. Counseling . was given high ratings by only slightly

more than half of all curricular groups.

20
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4. -How do former occupational- technical graduates rate the

balance of technical /skills courses and general education in

their programs? More than half of the former students expressed a

desire for more technical/skills courses. About one-third thought the

balance 'of each was all right, and the remaining 1,5 percent preferred to

increase the amount of general education courses (Table 5).

4 A

Many mo me en than women wanted Jo increase the technical/skills

courses in ttieir programs. Since men were more likely than women to be
working full-time (see Eyler et al., p. 9),, this finding-is not surprising.
Diploma graduates were far more likely than AAS traduaVs to want an
increase in the proportion of technical/ski I 19 courses. As diploma .
1 -

programs are designed for more intense technical mastery, this finding

too, would be expected.
0

Among curricular groups, opinions varied on the balance of techoical

and general educa,tion courses, Nearly two - thirds of the engineering and

communications/media graduates wanted more technical and skill courses,
comparud'to about half of publid service and health graduates and 'even

fewer business graduates:* t
-t

5.
Wt

yhat.pi:oportion of students changed programs? Among those
iha-kalwhochangedz*vteiveforthan'in? The large

majority of former students tad made no change in curriculum. Of the 21

percent who did change, they were more likely to be men, minorities, 4nd
nongraduates. _Of the graduates whR had made a change, they were most
likely to be certificate graduates and least likely to be diploma graduates.
Proportionally more business students changed curricula, and proportionally
fewer health students dhanged(Table 6).

The four most frequentlyceted reasons for changing curricula were
changes in,career goals, wrong choice of curriculum, loss of interest,
and dissatisfaction with curriculum (Table 7). Men were more likely to.
cite, low achievement than'women, who tended to indicate perional problems

and counselors' advice. Whites were twice as likely as minorities to
cite dissatisfaction with the curriculum whereas minorities checked low
achievement and personal problems more than whites. Dissalsfaction ,(
Ath curriculum and loss.of interest were most often cited by diploma
graduates while certificate graduates were most likely to indicate wrong
choice of curriculum and low achievement AAS graduates werethe most
likely,to cite changed career goats.

6. What were the educational oals of nongraduates when the

entered the communit e, and what ro ortion attained their goals?

Nearly seven of ten nongraduate indicated that heir tnitial educational
goal upon enrollment was to cot te a program which led lo some type of

graduation award.(Table 8). ,Twelve percent wanted to upgrade their
technical knowledge, and 17 percent wanted to increase their general

knowledge and Level' of education. Little difference was found in-.the

goals of men and warden, but minorities were more likely to want to,earn

a graduation award than whites. '

Since 69 percent of the nongraduates Indicated an initial goal of
graduatihg, it is apparent that they had not'attained their goal at the
time of the survey. ,Twentyrthree percent of the nongraduates responded

21



, that they had attained their goals (Table-9). In addition, it might be

assumed that some nongraduates would reach their,goals'subsequently,

through employment or continued education.

7. How do former, occupational-technical students evaluate their

ppiresentemlomentinsuchmatersassalar,negoi:k,
relations with co- workers and opportunity for ;growth? Overal job
satisfaction was rated superior or good try 72,percent of the respondents

(Table 10). The highest rating was given to th6 dTmensionof relations

Moemen than women thought their opportU ties for advancement were
with colleagues; the lowest rating wasig171O opportunity for advancement.

n
superior &good. 'Minorities were less positive than whites on all five
dimensions of job satisfaction. Graduates were generally more positive .

than nongraduates.although the same proportion of each group rated

salary and opportdnity for advancement high. Diploma and AAS graduates

were more satisfied than certificate graduates, on all dimensions of job

satisfaction. , p

Health students expressed the highest overall satisfaction, while
communications students expi=essed the lowest. Business students gave
the most superior or good ratings to both salary and opportunity for
advancement while health students indicated the highest ratings foi
relations with colleagues wad challenging and interesting work. Public

service student's were the most dissatisfied with salaries.

$. What source was most helpful to-the students in obtainin their
tins( job upon leay. ng the community college, and what were their,teel ngs

pyab-OLrthehel'therecehieclinrrtfjmthecCmmu`riitcollee?
The ?arge majority of students indicated sources other than the community
college had been most helpful in obtaining their tirst job (Table II).
Fewer. than 1 In 10 students cited college personnel. Women-, minorities,

and.graduates indicated the college as the most helpful source more than
men, Whites, and nongradudtes. More AAS and certificate than diploma
graduates indicated college personnel as the most helpful source.

More than one of two students felt that the college had been helpful
in. placement, particularly faculty members (Table 12). One' of four

students thought that the placement.service was inadequate and another

one in four felt that little help had been given. Sixteen percent
thought that facility members did not know about available opportunities.'

Implications

A number of implications of the findings in this report have been drawn

in the narrative section. Certain findings are presented here In rela on

to one another, in order to draw several tentative conclusions about
'i'ssues believed-to be of special importance to community college educato

Although formeroccupationaltechnical students evaluated some
aspectslOf their community college experience low, they overwhelmingly
said they would recommend the college to.someone seeking to complete the

same program. The large majority rated their overall experience very

hl-gh. It is apparent that the overall attitude of former students
toward their community college education is excellent.
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When,exaMining the attitudes of occupational-technical students, it
is important to remember that their primary objectives are usually
immediate career entry and, consequently, direct application of their
education to a job. 'Nonetheless, more than two-thirds of the former.
students thought the quality of preparation in self-understanding and
getting 'along with people was,high, and they currently valued their
preparation in these areas even higher. Because much persOnal development
in the communit college must take place inside the classroanmdue'to

!'

commuter and pa t-time characteristics, these findings are very encouraging.

During the past two decades, the array of career opportunities in
any single field hat broadened considerably. If this trend continues,
students must have the ability and opportunity to examine a wide range
of alternatives in career planning. Findings in this report show that
students evaluate the quality of their preparation in knowledge about
career opportunities quife low and the value of that preparatcon even
lo*er. Of those who changed curriculum,*the largest portion
cited changed career goals and wrong choice of curriculum. Nearly half
of all respondents said that they had not reached their initial- educational
goal. Almost half, of the former students rated their,opportunthes for

' advancement'in theft present job only fair or poor. The interrelationship
among these findings seems to have clear implications for increased
exposure to a variety of career optiong and the positive and negative
aspects of particular careers. _Pt appears that there Is a great need
for the community college to examine Closely its present effortstim

helping occupational-technical students choose and plan their career
patterns.

.
.

in rating aspects of their community college experience, students
were generally quite positive. Social activities, however, were rated
quite low., Since students at community colleges are nonresidential and
many of them are part7time, employed, or married, the provisjon of
social activities is somewhat difficult. Moreover, the role and .

responsibility of the community college in this area has.not been clearly.
defined. If community colleges are not to be responsible for major
development in the area of social activities, students should be adequately
informed before they enroll. The low ratings of social activities
indicate that students' expectations in this area are unrealistically
high.

The subject of general edUcation was.addressed in two parts of this
report. Students rated the quality and value of their community college
preparation in seven aspects, including the aspect of general education,
which received the students' highest rating, both for quality and current
value. Yet, when the graduates were asked to give.their opinion on the
balance of general education and technical courses, more than half

. wanted to increase the proportion of technical courses. The, proper .

balance of courses In a,community college is a particularly important,
I

question, especially .for occupational-technical students. The question
has very broad implications for both program planning and subsequent
evaluatiod.

Former occupational-technical students were asked five questions
relatbd to their perceptions or attitudes about the community college.
These five area included recommendation of college to others (Table I),



r

qUalityof preparation (Table 2), current value of preparation (Table 3),
aspectt of community college experience (Table 4), and job satisfaction

(Table,10). In order to get a measure of which `subgroups expressed the
mostositive attitude overall, the responses to each part of the five
attitude questions were tallied. For example, former students rated
their job satisfaction in terms of five different aspects (Table 1.0).
Graduates gave more positive ratings than nongraduates on three of the
five aspects. Graduates, therefore, received three points. On the
other two aspects, graduates and nongraduates gave equal.fratings, and,
therefore, no points were given. For all five questions, there were 29
'parrs. Table 13 presents a summary of the groups responding most positively

, across the five attitude dimensions.

The results showed that women and graduates were overwhelming more
potitive about their community.coliege experience than were their
counterparts. Minorities were somewhat more positive than whites.
Diploma graduates expressed far more positive attitudes than AAS degree
or certificate graduates. Of curricular groups, public service students
were the most positive, followed closely by health students.

These findings suggest,a number of questions which cannot be fully
`answered in thisstudy:

40, Why wore women's attitudes so much more positive than men's?
Are these attitudes related to pressures men face in the job market, as
compared to women, who are less likely to have these pressures? Do
women have different expectations than men abbut what the community
college should do for, theth? Are women's more positive attitudes relAted
to their relatively higher success rates In'high school?

. .

L
. .

_ Did minority students have aifferent expectations than whites
abou the community college experience? Did simply having the opportunity
to at end college inf/uence their ratings of that experience?

Why Were grpduates more positive on nearly every attitude measure?
Did their positive attitudes 'contribute to the likelihood of their
graduating? How does alu ni status affect one's attitude toward the ,
college experiende in raro Oct?

. .

Since diploma graduates had by far more positive attitudes than
AAS ,degree or certificate graduates, how did .their program of study
affect thetr attitudes? Is training for a specific job (as in a diploma
program) mgre satisfactory than training for a family of jobs, contrary
to much of the prevailing literature? How long does this more positive
attrtude last? Does a generalized training program become mc.re valuable
as job requirements change? Are opportunities for advancement enhanced
by.a more general education (puch-atthe AAS degree)?

Why do health and public service students expregs more positive
attitudes than those in,other,currlicula? Was this related to the demand
for their services?_ Was the nature of their work related to their more

o- positive attitudes?

1/4
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RecOmfilendations for Further Research
f

The need for further research in the arja of occupational-technical
A education is widely recognized, particularlfoln terms of educational,

outcomes as related to objectives. Further analyses of the data collected
for this study aluld prove extremely helpful. Other research concerns
would r quire additional data collection and analysis.

.From the data presently available, the following research
reCOMmendafion is made:

- ..
.

,

I. Personal and academic characteristics_of former students need
to be related more rigorously to their attitudes toward the college; to

. their goats, and twtheir attitudes toward employment.
n '.

Analyses in this report were based\on the relationship of sincl
1

e

factors to student attitudes. Sex, rdce', . graduation status, type Of
graduatio credential, and curricular.area were each rdlated independently
to studen attitddes. Further reSearchishOuld concentrate on they
interrelationthips between these factors and student'perceptions.
'

I

. -
.. ,

2. The -aftitudes of students toward their, community college/
ex erfence need to be anal -zed b additional demora hic, socioeconomic,
and academic characteristics.

it
,

..

.
I

1

Additional data are available wftidh could provide further understanding
of the relationship between students' attitudes and their backgrounds
ana,characteristIcg. For example, age, marital status, income (0e1,
parents' education, parents! employment, and crediIs earned could be
used. , , ,

I

, The following research recommendations involve additional data
collection but are closely related to the content of this repont:

3. Prior work experience and full-time or part-time status
need to be studied in relation to.the attitudes of former occupation4l-
technical students. The attitudes of former students toward their
experience at the community 011ege, their job satisfaction, and the
extent to w ich they, Nwrentry value their college education may be
affected b their prior work exper'ie'nce and their full-time of- part-time
status. -

The numbers of students who have prior work experience and who are
part-time comprise an increasingly greater proportion of community
college enrollments in Virginia. There is a need to exWneithese two
groups separately in order to base management and instructional decisions
on information about them.

4. The appropriate balance of technical/skills courses .a.fil_general
education courses for occupatiohal-technical students needs further
IEEELLELLL:21. Findings in this study indicated that students currently
valued their preparation in general education higher than any other

4
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0-

aspect they were asked to.evaluate. Yet, the graduates felt a need to
increase the proportion of technical and skills courses'. There Is a
need to know more specific in-formation about the outcomes of general
education and technical _preparation and how they affect various aspects
of students' lives.' In addition, the valueof genei-al education and
_technical education needS to be related to 'student characteristics such
as backgrounds and aspirations.

b. The factor which codtribute to s+udents chan curricula
need to be studied.

There is some evidence inthe findings of this study to indicate
that many students changed curricula because they learned more about
themselves and were exposed to more educe Iona! experiences. Much could
be learned for program planning at the c udity college if more
information was gathe ed about the experiences students have which
affect their decision to .change curricula.

6. The initial expectations students have about particular careers
need to be investigated in relatidn to' ;job satisfaction.

Nearly one-fourth of the former students in this report evaluated .

their overall job satisfaction.low, and nearly-one-half thought their
opportunities for advadcement were low. About four of ten thought their

. salaries were too loW. The need to deterMine the,relationship k ween
the expectations a_student has abbut a job and his subsequent Jo
satisfaction is important for career planning, counseling, and pl cement.

7. Students' goals need to be studied In relation to their family_
socioeconomic back.ro,,dsand actual oal attainment.

A'majority Of the ndngraduates indicated they hacinbt attained
their initiaLgoals. Barriers to goal attainment need to be determined,
to help students' reach tReie goals wreh possible and adjust their goals
,when necessary.

26
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TABLE I

.4v

PERCENT OF RESPONDENTS WHO WOULD RECOMMEND
s COMMON I TY COLIEGE,TO OTHERS

,

Group

Male
Female

(Total

White
Minority

'
N.

Sex

Yes No

4009 89 II

1,814 91 9

5,923 90 10

Race

5,238 89 II:

685'
9°.

10

Graduation Statics

,

'Graduate 2,177 :0!
Norigraduate 3,746 .89

I s

MS Degree 1,358

Diploma 372

. Certificate 435

. Business ,, '. 2,993

Comniunicitions/Medi'a 124

Engineering 1,957

Health 301

Publ ic Service 363

Other 185

Graduation Credential

-4

90 10

92 8

93 7
v

Curricular Area-,
v.

90 10

90 10

89 II

88 12

96 4

92 8
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TAB' LE 5

' 4

.PROPOSED Or-APPLIED AD GENERAL EDUCATION (GRADUATES ONLY).

Group N

1 ncrease 1 ndrease

, Proportion Proportion n

Present. Of Courses Of Courses
PrOgortion In Tech. In General

01 And Ski 1 Is Education

0
Mals) , 1,388 30 57 14

Female , 774. 39 45 16

Total . a. 2,162 '' 33 53' 15

I

`Sex

Race

White 1;957 33 . 52 14 :

Mi nori ty* 205 31 53 15

Graduation Credential*

.

AAS Degree |^]48 36 48 16

Dip.lome . 374 27 64 10

Certi f ire - 430 29
.

1,.

57 14

,.

Curricular Area

Busyness 970 36" 44 20

Commun i cations/Medi a 32 31 63 '8
,

Engi hee r I ng 770 27 64 9

Health , a .. 190 37 ,51 '.... I 2

Pub 1 i c Se rvi ce 69 41 . .12

1

49
.

15 2
\'Other 131 36

*Does not, include 10 AA and AS Degrees

34 :79



Group

Male
Fem le

To a i

TABLE 6

STUDENTS CHANGING CURRICULUM

N

At Least One
Change in
Curriculum

Sex

3,877 22
1,683 18

5,560 21

Race

,White 4,900 21

Minority 660 23

Graduation StatuS

Graduatp 2,033 19

Nongraduate 3,527 23

AAS 'Degree

Diploma
Certificate

Graduation Credential

1,287 19

341 11

396 23

Business 2,808

Communications/Media 124

'Engineering 1,810

Health- . 286

Public Service 361

Other '171

Curricular Area

25
19

1-8

9 .

14

29 :

. I

'No

Curriculum
Change

78
82

', 79

79

77

81 /
77

81

89 4

77

75
81

82
91

86

71

Gr,

40
35



-
.0

1,

T
A
B
L
E
 
7

R
E
A
S
O
N
S
 
F
O
R
 
6
4
.
6
N
/
A
N
G
 
C
O
R
M
 
C
U
L
U
M
;

t

W
ro

ng
D
i
s
s
a
t
t
s
-

t
H
s
s
a
t
i

L
o
w

L
o
s
s

'

C
n
o
i
c
e

C
h
a
n
g
e
d

f
i
a
d
'
W
i
t
h

d
i
e
d
 
W
i
t
h

*
A
c
h
i
e
v
e
-

O
f
-

P
e
r
s
o
n
a
l

O
p
p
o
r
t
u
n
i
t
y

P
a
r
e
n
t
s

C
o
u
n
i
a
l
e
r
t
s

O
f

,
C
a
h
i
e
r

.

G
r
o
u
p

N
C
u
r
r
i
c
u
l
u
m
.
 
i
n
s
t
r
u
c
t
i
o
n

a
n
e
n
t

i
n
t
a
r
e
s
t
-
-

P
r
o
b

,
l
e
m
,

i
n

O
bj

ec
te

d
,
A
d
v
i
c
e

.

O
u
r
r
f
c
u
l
u
m

G
o
a
l
s
,

O
t
h
e
r

.
,

.

1
S
e
x
,

.
.
.

M
a
l
e

8
2
9

2
3

1
0

4
1
9

2
3

7
7
.
,

I

F
e
m
a
l
e

2
9
6

2
1

'
 
1
3

1
4

2
2

1
2
 
-
,

,
9

3
'

T
o
t
a
l

1
,
1
2
5

2
2

'

1
1

1
8

2
3

8
'

'

7
2

W
h
i
t
e

9
E
4

2
4

1
1

1
7

2
3
 
-

8
7

M
i
n
d
r
i
t
y

1
4
1

,
1
3

1
0

2
3

2
4

1
3

..
8

2
.
.
.

G
r
a
d
u
a
t
i
o
n
 
S
t
a
t
u
s

G
r
a
d
u
a
t
e
,

3
5
7

2
2

1
2
*

1
8

1
7

'

0
7

2
'

4
N
o
n
g
r
a
d
u
a
t
e

7
6
8

2
3

I
I

.
1
8

2
6

8
7

1

k

p
i
l
e

\
M
S
 
D
e
g
r
e
e

2
3
0

2
4

1
4

.
1
7

1
6

6
6

1
D
i
p
l
o
m
a

3
5

3
4

I
I

1
4

2
0

G
r
a
d
u
a
t
i
o
n
 
C
r
e
d
e
n
t
i
a
l

h
l

6
3

C
e
r
t
i
f
i
c
a
t
e

8
5

1
3

I
I

*
2
0

,
,
 
1
7

1
6

1
2

5

C
u
r
r
i
c
u
l
a
r
 
A
r
e
a

B
U
s
i
n
e
s
s

6
8
2

2
4

1
2

1
8
'

2
4
'

1
0

7
2
*

C
o
m
m
u
n
i
c
a
t
i
o
n
s

2
1

2
4

1
4

2
9

1
9

1
0

1
0

f
E
n
g
i
n
e
e
r
i
n
g

.
3
0
2

'
 
2
1

9
1
8

2
0

'
V

7
1

H
e
a
l
t
h

,
2
4

1
7

1
2

1
2

g
i

8
1
2

O
t
h
e
r

4
7
.

.
1
9

8
1
9

6
4

6
3
6

3
5

ib
.
1
1

3
3
,
 
.

3
9

1
2

8
'

3
5

3
4
4

1
0

8
3
6

3
6
,

1
0

6
3
1
'

3
0

1
1

8
3
8

3
5

1
4

,
7

3
4

3
6

9

*
4

3
6

3
6

1
3

9
.

3
4

2
6

2
6

1
1

4
4

3
3

1
2

.

3
5

3
5

1
0

1
0

2
4

2
4

6
 
,

3
8

3
2

1
4

P
u
b
l
i
c
 
S
e
r
v
i
c
e

4
9
:

2
7

'

8
1
2

2
1
0

* 2
3
1

5
3
.

4
2
5

4
6

6
6

4
3

4
9
'

'

'
,
6

*
R
e
s
p
o
n
d
e
n
t
s
 
c
o
u
l
d
 
c
h
e
c
k
 
m
o
r
e
 
t
h
a
n
 
o
n
e
'
r
e
a
s
o
n
;
 
O
W
 
t
o
t
a
l
s
 
y
 
t
h
e
r
e
f
o
p
e
-
e
x
c
e
e
r
d
 
1
0
0
 
p
e
r
c
e
n
t
.



TABLE 8

INITIAL EDUCATIONAL L (NONGRAPUATES ONLY)

Group

Ma le
Female

Tote 1

Whit
Minority

f j
Business
Commun cat i ons7Med fp,
Engineering
Health
Public Service

, Other-

CO rti f cafe Associate
Or Degree Or

N Diploma Hi ghei7 K

\Upgrade
chni 4a l
owle e

Increase General
Know ledge And

Level Of
Education

Sex

2,181 31 38 12 17 .

81-8 38 31 I1 17

2,999 33 36 12 1.7

Race

2,606 32 36 12 17

393 36 39 , 10 13

Curricular Area

1,676 34 35 10 20

72, 31 40 3 22

93,4 33 34 16 14

86 30 56 6 4

201 19 58 10 10

30 40 13 20 27

S

37 42

'Other

TcJ

2
2
2



I

TABLE 9

ATTAINMENT OF INIT1104CUCATIONAL GOAL (NONGRADUATES ONLY)

4:21=111=11=

Group

Inittal

Educational

GA1 _

Attained

Educational

Goal Not
Attained

Sex

Male 1,902 22 .78
Female 708 25 75
Total 2,610 23 77

Race

Alhite 2,262 23 77
Minority 348 19 81

Curricular Area

Business 1,465 3 77,

Communications/Media 52 .17 83

Engineering 846 25 75

Health . 71 16 84

Public Service 149 16 84

Other 27 30- 70

.38 43



11
TABLE 1,0

JOB SATIISFACTION: PERCENT RATING PERIOR OR GOD

Group

Male
kemaie

. Total

'Minority

Challefti-.ng.
i

And , :Rel ions lOpportunity
Interesting rth, ! For

Work C Ilea ues Salary /Advancement Overall,

I

Sex 1

t

78 4 85 57 55 72

77 // 89 57 "7

'

47 t 73

86 57 53 _A 72

Race

78, 87 57 53 73

82 54 48 63

Graduation Status

88. 57 f

53

85 57 53
. Graduate .80-

Nongraduate '76

1

I '

Graduation Credential'

AAS Degree 80 i 90
1

57 77

piploma 79 85' 6g I 52 73

Cerifficate 78. 84: 48 43 70
,

75

70

ul

.d7 Curricular Area
; s

Business 75 86 59 54

Communications/Media ,L , 69 . al 56 ,50

Engineering 78 '84 57 , 53

Health .
91 -94 54 48

Public Service 87 94 42 45

Other 80 '86 51 ,55

72

65r
70
82
"75

73

39 411
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L
TABLE 12

PLACEMENT ASSISTANCE

Group

ale

female
Total

White
Minority

-Graduate
N ongraduate

AAS Degree
. Diploma
Certificate

. Business
ComMunicatirN7Media
Engineering
Hedith- '

Public Service
,Other

Faculty Didn't

Placement. Faculty Little' Seem to-Know

Office Members' Help Available

Helpful Helpful. Given Opportunities

Placement
Service,

inadequate,

Sex .

Race

.

M 1,664 19 38 27 15 ' . 26

729 16 39 27 17 23
2,393 18 38 , 27 16- 25

2,153 18 38 . 27 15' 25

240 17 36 -25 16 29

Graduation Status

'1,262 231 v.,617' 21 16 25

1,13V : 12 29 34 16 25

Graduation Credential
.

, -.,:

762 25 44 20. , 15 e. 28

24' 28 62
,

16
. II

18.

151 12 42 29 22 23
>

Curricular Area

1,189 16. 31 29 , 17 29

39 - 3 38 26 20 33

879 23 44 25 15 22

118 4 57' 30 9 8'

79 10 57 28 9 19

89 r 19 39- -24 ! 5 28

0

41 46
4
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TABLE 13

SUMMARY, OF MOST POSITIVE RESPONSES

2' 3 4 5 TOta I

Male ;2 2 4
Female I 6 7 7 2- 23

7 5 12
Minority I 6 2 16

Graduate I 7 6 3 24
Nongraduete "1'2 2

AAS Degree 1 1 3 6
Diploma . 4' 2 6 2 14
Certificate i 1 3 5

Business , 2 2
CoMmunication/Media esk IMO

EnbineePing. 2
Health 4 5 2 Ii

Public Service 2 2 7 I 13
,

1. Recommendation of,Oollege ( Table 1)
. 2. Quality of Preparation1Table 2)

3. Current Value of Preparation-(table 3)
4. Aspects of Community College Experience (Table 41
5. Job Satisfaction (Table 10)

tY

t

.1kliwa

One point was awarded.for the subgroup which gave the more (most) ,

positive response. Where both or more than one group gave an equal
response, no points were given.

42 47 p
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APPENDfX B

LIMITATIONS

.

1. Th4 findings do not include data on prior work experience of
students, full-time or part-time attendance, and day or evening
status. These varlahles would ;Facilitate interpretation of

certain findings', c-

Any stku...' who had Completed at least one occupational-technical

co.:, ,icluded in'the occupational-technical population;
'Of...Jf students with very feW credit hours in occupational-

techOca. irograms may not adequately reflect the effects of these
'programs.

4
3. Any student who had not completed a,degree program was classified

as a nongraduafe; number of credit nours earned was not reported.
Some nongraduatei earned as many or more credit hours than did

'graduates.

4. Data analysis In this report was,.-descriptive; no tests of hypotheses
were intended. .

- !

5. Tests for nonresponse bias indicated signrficant differences in
several yarkables: father's educatibti, initial salary, opinions

-onquality of technical knowledge, On counsellng, and an overall
evaluation. Ncnrespondents'reported higllef' levels of father's
education, higher initial salarlies, higher ratings of quality of
technical knowledge 66d,couneling, and a higher overall evaluation.

11 .

43

48 .

A

N

Ao
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APPENDIX C

DEFINITIO0 OF TERMS

4 Certain terrOt need to be defihed according to their use this'
report.,'The following def-initiOns should be noted:

4,

.
.

. I. Occupational-technical-rom2- a program designed to prepare
A technicians, semiprofessional workers, and skilled craftsmen.

fol. emplOyment ..i.

i s,

Mt.

2. Asociate in Applied-Science (AAS).de9ree program - a two-year
program_designsd'primarily to provide c4ppetence for employment
in a speciffO; occupational field

. 3. Diploma program - a two-year program which normally excludes
general edmcation, and is designed to provide occupational .

competence in a specific field
.

4. Certificate program - a program normally of onkyearts duration
which provides competence in a specific job oricamily of jobs

5. Graduate any respondent who had earned as AAS degree, diploma,
or certificate in an occupational - technical program

6. Non graduate - any respondent who had enrolled in an occupational -
technicalTrogram but had not earned an award

7. Minority - any person (or group) other than white, including,,

Afro-American, Oriental, American Indian, and Spanish-surnamed
American'

1.

(
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APPENDIX a
SURVEY' QUEST! ONNA I RE

VIRGINIA-COMMUNITY COLLEGE SYSTEM
- SURVEY OF f OlIMER STUDENTS

SPRING, 1072

Doer Former Student:
Community collects in Virginia me still In their early stages of growth, and wo are searching for ways
to Improve our educational programs.

To help us, wo,ask you to complete dm questionnaire, It informaffbn about your current
activitres and your earlier community college experience. It will require about 10 minutes of your
time to complete. Your responses will by grouped wills those of other former students, and will be
used only for this study.

Please complete the questionnaire and .return It to us within three days. A preaddressed and stamped
return envelope is enclosed for your convenience.

Thank you for your help.

Vary truly yours.

Fred A. Snyder, Director
Research A Planning Division
Virginia' Department of Community Co 'les

DIAECTIONS:
USE PENCIL ONLY. MARK THE BOX X -
OPPOSITE-EACH ITEM THAT REST REPRE

9 SENTS YOUR ANSWER(S). COMPLETELY
ERASE ANY ANSWERS. YOU WISH TO CHANGE.

1/
1. (The-following is needed Aslniormation about

equal opportunity for education or employment.)

I consider myself as:

White

Black or AfroAmericari

American Indian

Oriental

Spanish surnamed American

Other (specify)_____&':,,,

(Please correct name and address if necessary)

2. Show your father's and _your inother's highest
educational level.

s

Under 8 'pals

Father3Ej,
Mother

0
Completed 8th grade

2,0 9,
Attended high school

High school graduate
E3 0

Attended college
5E1

fouryear college graduate
6

Master's or higher degree

3. Father's type of vvojis. It ho is retired or deceased, refer to. his former Job.

Jo
20
3E3

4 rj

50
14D

/10
GD

.100

)10

Clerical and Safes bank toiler, *esman, office or sales clerk, etc.

Managerial or`Office Occupations office or saleemanager, bank officer, etc.

Professional CPA, dentist,. engineer, teacher, military officer, etc.

Proprietor or Owner farm owner; owner of a small huSiness. etc.

Semiprofessional and Technical engineering technician, dental technician, practical nurse, surveyor, etc.

Semiskilled worker machine operator, bus driver, meat cutter, etc.

Service worker - barber, policeman, waiter, fireman, etc.

Skilled Worker or totem n baker, carpdnter, electrician, foreman, etc. /
Unskilled worker labur r, filling station attendant, farm worker, etc.

CONTINUED ON NEXT PAGE --4
Unemployed

Unknown
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4. Your gterital Status.

Single,

" Married

Other

5, Mark the one item that lest describes your
(vent employe:writ or relatedst.nus.

Fulltinte employment

Parttimo employment

College full time

Military service

Housewife

Unemployed

Other (specify)

IF YOU HAVE%NEVER BEEN EMPLOYED FULL-TIME
SINCE 'LEAVING THE COLLEGE, GO DIRECTLY TO
OUES1ION 14.

6. *w the state -in whi you presently work.

Virginia. V
Maryland

West Virginia

North Carona

6 ri Tennessee

6n District of Polumbie-----,

Kentue.y
ri

`.12 Anottier state ;
(specify)

7. Show the approximate distance of your
present employment from your former
community college.

Up to 25 miles

:1.3 26 49,mito3 ,

- 50 943 miles

100 miles'and over

.Was the curriculum you were enrolled in at thi
'community cones's. related to yout first job?
Your present lob?

Yes, very much

Yes, somewhat

No, or yak Ifttle

9. If your present job is not related to your
commum ty, college curl iculuin; please. check
each reason which applies.

I 0 Could not find a job in field of preparation

Found better paying job in another field
3 e0"

Preferred to work in another *field

First -Job Pront Job

0

0 Qualified for new kb by continuing -my
education,
Wes. not sufficiently Qualified for a
job in my field of college preparation

Other (specify)....111.4......1!1.
10. Please indicate boils your initial yearly

salary upon leaving the community college
and your present salary. (This inform°.
tion will not-be identified with you as
an individual, but be grouped with
that from other former students.)

Initial Salary

I 0

30
4'0

0
b

'0
4).0

100-
41 D

.Up to $2,999 '

. $3,000 3,999

$4,000 4,999

$5,000 5,999

$5,000 6,999

$7,000 7,999

$8.000 = 8.996

59,080 -9,999

. $10,000 10,999

$11,000 11,999

'$12,000 and.over

11, Please raw your satisfaction with your pre ant job in terms of each of the aspects shown below. -**

Mark ono answer for each aspect.

a. Challenging
.
and interesting work

b. Relations with colleagues

c. Salary

d. Opportunity fur advencernerii

Overall aspects of your job

Superior Good Fair Poor

E) 0,

0 0 0
Cl G1 '0

.

4F2

Present Salary

0
dri

bo,
rn
do
r10

"0
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12. Please mark the one eourci'most helpful in
. getting your atruat folttimu put upo-n-leaving

the commenity college. Mark-one only.
*Csinimunity colteee pfacerireat service

College stallmeinher other than 11
pluccinent service

Employer contact at the college

State employment service

Answered ow-advertisement

4.00 Relothee or friend

7 r Other (specify).

Alb

13. Please mark (xr each statement which shows your
feelingsabout the help Amu obtained at the community
college in getting-your first-job upon !roving.

in The placement office waLhelphd

Faculty members were helpful
tittle help was given to ma or

' others in my curriculum

r:leirpiyuragegev,letroato
what opportunities were available

0 Job placement service was not adequ'ate

ALL PERSONS SHOULD ANSWER QUESTIONS 14 THRU 22.

14. To what extent have you continued your
educatioh Since leaving the community
college? Mark each state.rient that applies.

I ei
L. Stiff enrolled at the community college

J i None
Compteted one or more employer
training program
Took -mums at another twoyear
college
Took* coupes at a four-year college
or university

Completed an associate degree

Completed a bachelor's degreo
6 0 Completed master's degree or beyond

Other (spetify)

It 0
6 0

16. It you have continued your edutation
since Imingille community cutivim, please
'mark each reason for such further etitica
tiOn-91 trainuto Midi applies to.you.

1 To prt.paie for further lot, opportunities
In roy present occupation

T o Improve my- skills and abilities
in-my present rou
For fly own general education and
personal satisfaction

ITO change occupation

It Is expectetkof me by my employer
9, Other (specity)0:OM

curriculum you were enrolled in at
the community college related to your later
study, if ou have continued your education?

es, very much No, or verlittle

f.) Yes, somewhaton OF6 ..1 11

17. Did you ny time change from ono curric-
ulum to anti er while at the community college?

Yes 7.1 No
......._ ... . .

18. .
#

If your answer to question 17 was Yes, please
mark- the reason(s) for chanjing your curriculum
as noted belay.

10
I

4.0
Ej
0

.Ii0

Dissatisfied with-curriculum

Dissatisfied with instruction

Low achievement

Loss of Interest

Personal problem

Little opportunity in this field

Parents,oblected

Counretor's advice
'A wrong choke of curriculum in the
first place
Changed career goal(s)

Other (specify)_,...

4,

10. Would you recommend the community college to a person seeking to complete
the same program you studied? Yes No

20. How well did the community college prepare you In each of the following aspects?
Mark only one answer for each aspect.

r. Technical knowledge and understanding

I., job or learning skills

C. Getting along with people

d. Selfunderstanding .

e. geotvlettDO about career opportunities in your field

f. Conintunication skills (oral or written)

g. dencral education

Superior'

0

Good

0

1.]

CltralltithAl Nt:X-1 3-114.1:
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21. flaw valuable are each of thew olpects of your community college oducation,to you now?
Mark only one answer for ea,. aspect.

Highly Some Little or
Valuable ihludblo lie itry Na Valero

,
O. Technical knowledge and undetstanding, 0
b. lob or learning skills

c. Getting along with people 0
d. Selfunderstanding

,...

it. Knowledge &out Career opportunities in your field 0
f. Communication skills (oral or written)

Q. General education 0

0 i

O

4._, 0
CI

.0
...1,.. . --,......

22, Please give your opinion about each of the following aspects of your community colfega experience.
Mark only ono, answer for each aspect.

4

a. Shop and laboratory instruction EJ '
IN

b. Academic instruction 0
, , --...,

C. Shop and laboratory facilities and equipment , 0
d. AU other college facilities -0
a. Counseling-given to students 0 °
f. Social activities 0 . 0

is
g. Interest in students shown by faculty 0
h. Evaluation of students' performance ,by faculty '0
1. Overall - - (3 # o)

..
WYNN ION es... . .-- -....... sr.+ ,....WW.

ONLY THOSE WHO EARNED A CERTIFICATE, DIPLOMA, OR ASSOCIATE DEGREE SHOULD ANSWER QUESTION 23
23. In every occupatIonaleehrucal curriculum, there is a "mix" of courses in (a) applied technical and

skills preparation and ibi general education, Please show the proportional "mix" of such courses
that you would like to see in your curriculum at your community college.

i ri
O.K. as Is. Don't change it. ..

2- Increase the proportiOn of courses in technical and skills areas.

Superior Good Fair Poor

3 Increase the proportion of courses in general education.

ONLY THOSE WHO DID NOT COMPLETE AN EDUCATIONAL PROGRAM'AT THE COMMUNITY COLLEGE SHOULD
ANSWER QUESTIONS 24 THEW 27.

24. What was your primary educational goat when
you initially enrolled at the community college?
Mark one only.

1 Lirs Earn a ce;tificate or diploma to improve my
employment and career skills.

20. What principal reason(s) made you decide to
e discontinue attendance et the community

college? Mark each that applies.
I u 8 0 Completed my

Employment educational goal
2 Marriage

' Personal adjust.
mot problem

Earn on associate degree or a higher degree
rt Entered military too Lack of interestLa t service

Opgkatfe !ethnical knowletlw and skills in 4 Lack of financial .'t 1
support Low achievement

specific fields by-taking tusl.olic or several
courses to 0 Transletted to )7E1

of education 6 Moved to
bona goal

7 0
another area

0
*Other

U Lock of transportation
27. Do you intend to return to a community

Lollege for additional work?

LID Yes *.) No ' l 1 0 Yes /1' ) No

MANI( YOU I OR OUlt ASSISTANCE ::::::.V1=4*..14

l.r-tI. t Other (specify)---i . ... . .. .

25. Was theirnal you noted above achieved before
you left the community college?

t
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APPENDIX F

CURRICULAR AREAS

Business

,Accounting Technology/AccOunting.
Data Processing (Program/Unit Record)
,Data-Procetsing-(Mach. & Comp. Apr./Keypunch)
Busipess Management/General Business
Hotel, Restaurant & institirtiOnal Management
Merchandising Manbgement/General Merchandising

ManageMent.
Stenography/ClerIcal Studies
Secretarial Science t

7 Communications and Media.

Commercial Art/Printing

Engineering

Architectural Technology
Aeronautical Technology
Automotive Technology
Auto Trades (AnalysIS & Repair, Body Repair, Diagnosis, Engine, Diesel,

Auto Mechanics)
Chemical Technology
Civil Engineering Technology/Civil'Technology
Drafting and Design Technology/Drafting and Design
Drafting. Trades (Drafting, Mech., Arch:, Struct.)

Industrial Management/Technology
Electronic Technology/Electrical Technology
Electronic Trades

Machine Technology/Trades
Marine Technology
-Mechanical Engineering Technology/Mechanical Technology
Bililding Trades (Air Cond. and Ref r., Masonry, Plbg4, Sh. Metal, Weld.,

Carpentry)
`Texttle Management

Health Service'

Dental Laboratory Technology/Dental Assistance
Medical Laboratory Technology
Medical Records jechnology
Mental Health Technology
Mor=tuary Science

Nursing
Practical Nursing
Radiological Technology



Public Service

Community & Social Service Technology/Assista
Fire Science/Firefighting
Recreatien and Parks Leadership
Police Science/Corrections/Law Enforcement
Environmental TechnOTogy

:Other

Agricultural Business Technology
Forest Technology
Teacher Aide (Library/Audio Visual)
Developpental-/Unclassitied 4

UNIVERSITY OF CALIF
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